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INTRODUCTION

Dear Teachers and Librarians,

This resource pack contains reading, writing and drama lesson and activity ideas vo help you
share John Boyne’s World War 11 children’s novels The Boyv in the Striped Pyjamas and The Boy
at the Top of the Mountain. in vour school or library. The lessons and activities in this pack can
be shared and explored in sequence or they can be dipped in and oat of. making them eazy to
tailor 1o the needs of your class, book group or club. The resouree pack coulid be used when
studving Fnglish or History with readers aged 10-14.

The Boy in the Striped Pyjamas and The Boy at the Top of the Mountain each offer a omigue
perspective on World War [1. The stories are rich in history, character and plot. They will provoke
dizenszion and emotion and engage readers with the impact of World War [T particularly on
children and young people. Covering themes and ropies inclading war, conflict. friendship and
redemption., the novels can be explored together or separately:

The Boy in the Striped Pyjamas focuses on the devastating impact of the Holocanst and is
suitable for readers aged 10-14. The story follows Bruno. the son of a coneentration camp
Commandant. After moving from Berin to *Out-With' (it is suggested that this is Bruno’s name
for Auschwitz), Bruno befriends a voung boy living on the opposite side of the fence ar the end of
his garden, The boyv is called Shmuel and much to Bruno's confusion, is wearing striped pyjamas,
During the novel, readers see Bruno and Shimuel’s friendship develop with tragic consequences,

The Boy at the Top of the Mountain explores the power of the Hitler Youth on young people
during World War 11 and is set mainly in Adolf Hitler’s mountain retreat - the Berghof. The story
could be shared with readers aged 11-14. The main character is Pierrow a voung boy who is sem
to live with his aunt after the death of his pavents. His aunt lives and works at the Berghof where
Pierrot soon meets Adolf Hitler and becomes entranced by him and the Hiter Youth, Pierrot's
life takes a dark turn with shocking consequences. ..

John Boyne's World War IT novels are powerful and unforgettable and will provide a rich reading
experience for vou to share with children and voung people.

Penguin Schools
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The Boy in the
Striped Pyjamas

One day, Bruno arrives home from school to discover that his AT —
family’s maid, Maria, is packing up his belongings. Brune e -
learns from his mother that they are leaving their lovely home rl 11 ¢ B f}}’

in Berlin because his father has been given a very important 3
job to do. Bruno is nine-years-old and very fond of his life in in the
1944r's Berlin. He doesn’t want to move away and leave his Sl r o d
g Lot Baanidi Lok Tt i ehostr thist: i naothe i hix pea
concerns about the move and, despite her own obvious protests p}j am as

about the matter, she has accepted that they *... don't have a
choice in this".

Bruno and his family move to an unfamiliar place called ..J.l]||__'q H[:l'l"f\']:"
“Out-With’, Bruno takes an instant dislike to the cold and ‘5\
unfriendly house that they will be living in and asks his mother
when they will be returning to their nice home in Berlin. He is
told that they are stayving at Out-With for the ‘foreseeable future’. Bruno is unclear how
long that will be and asks his sister, Gretel, if she is any the wiser. Gretel is three years older
than Bruno and the pair have a typical sibling rivalry. He refers to her as “The Hopeless
Case’ due to her nasty habits (spending teo long in the bathroom, for example) and her love
of playing with dolls. Gretel believes that the *foresecable future’ will be a few weeks,
Neither of the children are clear on why they have been brought to Out-With or what it
means, however Bruno has already become curious of his surroundings, having seen a wire
fence and “other children® through his bedroom window. He shows Gretel what he has seen.
They observe that the children are all wearing grey-striped pyjamas.

We learn that Bruno’s father works for someone called “the Fury’. In a flashback, we
discover that the Fury came to their Berlin home for dinner one night along with a
beautiful Blond woman called Eva. Shortly after that visit, Brune’s father is given a new
uniform and title, At Out-With, it iz clear that he is very important — and there are many
soldiers and officers attending him at their home. There is one young officer that Bruno
takes an instant dislike 1o (Lieutenant Kotler) but Gretel quickly becomes infatuated by
the officer’s good looks.
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As the weeks stretch on, Bruno decides to explore further afield. He follows the fence until
he sees a young boy sitting on the other side. The boy is shoeless and wearing grey-striped
pyjamas. He also has an armband with a star displayed on it. Curious, Bruno starts
talking to the boy, who is called Shmuel. They quickly discover that they share the same
birthday. They alzo discuss their families and where they are from, and agree to meet
again. Bruno continues to vigit his new friend, often taking him gifts of food. They are
both sad that they cannot play together because the fence prevents them from doing so.

At dinner one evening, Bruno witnesses Licutenant Kotler’s anger. Une of the servants
attending the meal aceidentally spills wine on Lieutenant Kotler. The servant is Pavel, an
old man who prepares meals and waits on Bruno’s family at Out-With. Pavel has always

shown kindness to Bruno — so 1t comes as a shock to the young boy to witness Kotler’s

furious retaliation for the incadent.

Bruno's dislike of Kotler only grows stronger. He decides to make a list of all the reasons
why he hates him, which includes his sister’s flirting and the fact that the young soldier is
always spending time with his mother. One day, he is sent out of the living room so Kotler
and his mother can have a private talk, Bruno wanders into the kitchen and is surprised to
discover that his new friend Shmuel is there, The boy explains that he has been brought to
the house to polish glasses because his fingers are 20 small. Bruno helps himself to some
chicken from the fridge and then, feeling guilty, offers some to Shmuel who protesis
explaiming that it would break the rules. But Bruno is insistent and Shmuel is clearly
starving. The boy gobbles down the food quickly, just as Kotler enters. The Licutenant
suspects that Shmuel has been eating and asks him if he has stolen something from the

refrigerator. Frightened of the consequences, Shmuel savs that Brune gave him the food
and that they are friends. When asked if this is true, Bruno denies knowing Shmuel.

Afterwards, Bruno s overcome with shame at his actions. Nevertheless, the two remam
friends and continue to meet at the fence in secret. Despite their numerous conversations,
Bruno is still naive and confused as to why the fence divides them from each other. He
asks Gretel about this and discovers that the people on the other side are called Jews and
that 1s the reason why they must be separated. Bruno is confused and wonders what
makes them different. Gretel cannot offer a clear answer and simply concludes that there
are Jews and Opposites, and she and Bruno are the latter. The conversation is eut short
when Gretel discovers a tiny egg in her hair. The children hoth have lice. Az a consequence,
Father shaves off Bruno's hair. When Brunoe looks in the mirror, he realises that he looks
just ke Shmuel.
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Mother’s unhappiness with Out-With is becoming more evident. Following further
arguments, Father agrees to let his family return to Berlin without him. Bruno is not as
happy as he thought he would be at the news, Most of all, he s sad that he will
have to say goodbye to his new friend, Shmuel.

When they next meet, Shmuel is also sad because his father has gone missing. Bruno
reveals to his friend that he is leaving soon for Berlin and reflects on the fact that they
have never been able to play together. He wants to see what life is like on the other side of
the fence. The two boys hatch a plan to have one last adventure together — and also find
clues as to what happened to Shmuel’s father. Bruno returns to the fence some days later
and swaps his clothes with a set of the striped pyjamas. He crawls underneath the fence,
and then together they search for Shmuel’s father.

‘While they are exploring, the two children are herded by soldiers into a group of prisoners,
who are then marched to a large building. Bruno doesn’t know what is happening but finds
comfort in the fact that he is with his best friend, Shmuel. The doors to the building are
closed and the room goes very dark. Unwittingly, the two boys have been ushered into a

gas chamber and there i no cscape for them.
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Erumo Makes o [Facovery

Cine alterawsan, whon Bruno came Twme frm
schoal, e was surpiised o lind Mari, the
Famaly’s pnaked — whi alwsis |:l-_||.1 her el Beriel
anid never boked up o the carpet - sanding

in hix bedroom, pulling all his beloagings me of

the wardrohe and packing them in four Large
wikslen drgles, oot he thihes hieil e al
ther back, that belooged w him and were nobady
elae islness

What are ya dl |i1||_{T T k] (i as |1||1I|' Y
tone i e could musier, for althoogh e wasn't
happy v come home and fnd someans going
thiemigh his |_H:r§5.|‘-\h.-b::|'|-\. liks ticakier lanad .I]u.'.1!.1-
1eebl Eniwn BRI T s 100 Dheal M fespaeciiully
anid oA s nxiae the way Faher spoks s ber
Wi take e lisarsds ofl iy I]llltﬁ-..'

Maria shosk her bead aed poimted. el
the stircase behind him, where Brunn's masther
luail st H“u'nn_h:l. She wus a mll woman wiih
|||I|:q il et i shie Bogadledd bito a sare ol nel
Iz tiarail her Bwciadd, dumd s v baedsting her ansls

-

page 5

EXTRACT —+=—""

The Boy in the
Siped - Segriped Pyjamas

togethier mervmesdy us il here was samething she
digln’t wumne o have o osay o sedmerhing
sy glicln ™y waae o ljoee o 1H.'|'il.'l.'l.'

"ladher," said Bruno, marching vowands bec
‘what™ moleg ond Why s -Maris golog thironzh
oy thaagss”

She's paclang themy, explaned Mother.

‘Packing themy! he asked. moning geickly
I|I|||||F||: he evernes wil 1he IJII'hiIIII:-\. T ilinid gis
consiler whather bl boen partcularly naughay
o biard used theee wards s loodd ke he wesn't
bl b v ol was bearez sent aoway bechse
ol it He coulin'i think of mmihing thoughe In
fact over ihe hs few dos he had bebaved mea
perfecely  decent manner o everyone anid
comibiln® remenlaey cansing any chaos @i all
W' he msked then "Wha hive [ domae:”

Masthaer lisd walled ines ber awn Becdvonin
by them bon L se butbern, was in ibend
packing her things ko, She sighed and threw
bhier hamds o che e in Fisimagan before march
mg lack o ehe seaircase, lloeed ||J_|' Hiinn, whio
w8 poiaig W bl the maliey deope withou an
L'.h."ll.l.llJI:ilLll'..

Mlealia,” b ehedsteel. "Whial's geang anr Are
W TEARVArNLY

‘Camme dewsmsiairs wath omee,” skl Mo
leading the way wwards ghe large rl'unmg Feuain
where the Fury had Been o dioner the week
betore. "Wl ik domm there.'
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Panmiy Vi dossisiain dnd aven passed s
wnui e ther wizvrcomi s thad bt was witieg o the
glining rien whicn she s, He looke] & her
wathond  snamg HII'I'llliﬂll_: for 2 momrni and
thoughet o e (ol #he gomldn’l saer
apphied. ber maleap comectly tha moming
hecaine the rims of her eves were mone sl than
asmal, like bis own alier be'il bees cosieg disi
ared ot oo ooaibde and erded ups crylng.

Mo, yon don't hie ioowoene Brune,” sud
Mothor, st dkoen o the char whers (e
boudilal Blonck wopan wha bl - come - is
dinmer wih e Fuey hinl =i amed woeed gt him
st Faibrr closod ahe dheors, P B 5 anyriling
s oy e Be g grem sceesmioee.

Tl b e askeal Ve | el el aeay®

P, Tt jis voin” slie s, ok as i dhe
might sde e g oomsment ol thinking e e ol
i, "WWe all are, Youre Bibwer gl 1, Coreie] aonl visn
A e o pa,”

Barnunns thasaghi ot thes gl s, He
vt 'L prarticban e Beothaved I ok was Retiog
aeiit paiy B whie was d Hiipeles Case mind
el nedhing bist woubde o hlis Bul i
i @ lidle wnlilr that they all had o goowih
hes,

Beid wheer?" he daked. "Whre ang we griog
enac i Why can’s we sty heme#”

Vouar b’y b meplaimad Moiher Vo
kot fmporgim it s o't !

Tan wihen Chiy dsieid Bronio what his Bk
alid D epned Dig mosdl o el e, dhe
readimw] thar he dsin’t Enow - hinsell All e
el sy was tha hi= farker was a man o vasch
ared vha the Fury had b things: in mind for
Milinn. M aan] thas B Rl o faeiaasc unlioom
Iii

WA a vy smpatand o, il Madher
izl iy or i isoandal Ut thal oeals o eswy
sprcckal iean s gho i, Yo catn sindersianl
can'i yad

And we all hove o go oo eked Brome

T covrwe we do)’ mid Mother, “You
weouhdn T want Fadser oo go e hm mew ot on bis
ety ] e luniedy vhesee, sl yosad”

T agapanes e, waie] Barmara,

"Fumlier woubl moss us 4l wenihly A we
wonend wiils b sbie adlderd

ik k] i miss e e saked B
Mo or Goneel

‘He would miss pou both equalh’ =id
Muthir, bor sl was agreal beliover i not plag-
irog Tavouiniis, slich ety respeeitod, copeialiy
wres D bavew thad 162w gt Lannei e ready,

"Ml swlian slwsial osisi liceeser dokisd B
LSRR T TORTTR P TSR TS TR P TRl 5 ST T oo

Mok sighed aml Evdcd mound ihe mnna
o i s miggha never see 0 aging Bowes b very
benrEnl hiwse anit bad five oo o ool if you
mdnded the bassimend, where Cook made 2l
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mind for him

Well, sometimes when someooe s rery
mporienl, contioed Mol ‘the sy el
crysiogs Fem asks bimn o g somewlice clee
Eviusr thiers’s & were special jfabe heil ored:
g e’

Whan kel af ot askid Brueen, bocae 6
e was homew wigh imselil = which be abciys
tried e be = he wass't entirely sme whan job
Father did

B sk fluey Dl GaFled abesen By Barbeers
vane il aod Bl liadl said thar his farhes was 4
gresngroeen, whielp Boma Risgw e be s
I=eviangs T o fhe: greeigsecess shog in dhe
vganre ol ens Ainel Disserd beail scaiel ilen s
Birher wim i deacher which Bnma knew o ke
e berase he moght tee by s who iowe
abiens wse oo deer ol of, And Samin el syl
e b el v a cleely sl Bruno knee
P Arue Bacvsiines et wimne i calllected B actiii
Framn slon] anel when b alil he always wore a
wlie: sk genl & otk e, Gl Led jos
g el os a0 Bis e,

thie Foiwd s Mark arsd Lars san anibe tibde arga
by wilhi eadhi olvey sl Calling esch b
naeses il wos weren ® soppssed b sset Ao iF
yon gkl an ihe B cooen ot the I ol b
Fumse wiil il shnice]l wisnloss whene Booane
could poe right ainoss Brarling B i s i an
bl gipacees gl bl onpa chie frme ghady

We have oo chse up tiee honse oo o, sl
Mloibier "Bt vl cosbe back 1o i ermisday.'

Al wlaan Glanil Gk askal Buiiine il
Land Asul Marsk® fe thoey ool goiog e beee i
i’

'Tlrr:r'rr conmmg wiih as, explaine] Maihey
“Han by cramighogeestinns e oo, Py
shwamilil fve mipsiairs anid luelp Saria wah ooy
packing.'

v stod wp Eroam e semt but dide's go
dipalbere. THere wene jisg o kw nioge jpeesiinme
b peeded 4 ot s her beloce Be coulil allenss
thie manier to b scatied,

‘Al Do [mr duy Kl b ankied, “Tha oew
by | mean, fais inecher thanoa mile g’

Uih ooy, saldl Moshor wich & lusgh, alibanaglh
It s siwige Bhmed of Riughe Because she ilidn'y
bk, bappy and tarned ey o Brmaas i sh
bl s wani D (s Ber Bace, “es, R, s
sl Iy moee - ghate o mile gwape Giic 2 b
s ihian i,

Brursr's ruew |||,u_'|||;|| byl s mmh
made the shape of an 0, He fich b gme
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srre i liiag omil s lis sides like they dll wlicncee
arvmrshivg wrprisil ham, Voo donbmean we'oe
harving Berlio” Tee i, gasping Far e s bie
g ithe wurds ons

T'm oganl s sl Mople l|r:|-|'||,|ir|3 T
hesid sl "Wornw faher's jobs is

el what aboai scbonl?’ sabd Bruno, @nen
ruptiogy Ber. 8 thing he koew be was oo
scipposed W dix bun whikch he Bele he winikd be
Forgmeen b on dhis sresson, A whai abson
By | me] Dhgnnie] ol Marnn s Hizw wall they Tiwrw
wltwere | g whion we wani b dis thim s e tber™

Wear'll b ooy gt o wis fremibe
T il tive bebiig,' sad Mothoe 'Ahhaagh s
wire o'l see ahen mealn nomne Aol Son'
iserrupl vour motlser whien she's alling,
pilesise” aloe ndded, lor alithogh s wm sicange
arel wnplrases oews, here was cortaindy e
moerd o Beminay o byeak e ol of paline ness
winch b had oo peaghi,

By poenline o them he mkod, sarmg i
hor i warpnsn, Sy goodiee e ibem®
repenited, gpliberiog sur the soeds = 0l bk
muuth wis full of Decuils S el icied
it diy peeces b nog actially svaliowed ver
Sy goenilbie: 1k Bacl sl CRinie] el Macice” he
st biv e cowing deageinky cloar
tiw shioarcing, which wis e alowoegd imilocms “But
ihary' e iy Hhinie Baai Fraenaks Bor Rfol

U vo "B wkee onharr onds, | sl Mol

1S madhiled and walled vy iy, Knnss
T bl “wsine greogle” wees a o wonl e
‘Fanher" amil cmp thai he wasm'| supipesed 1o pse
himaeil,

He made his s ape tee st tkwdy, hdilimg
i s Winvhrer sl dinii Deniicl, diel woaidenod
wWlither B dara’ Badiec [0 D Dicy plade adiere
Tk miiha by wies woaakd B a8 Bowe o Danscr g6
wlide: i ds Ik s . For e hasaee i
e hpuse siic hed Fromi e wry s et -
jum persdcke ithe hifile oom where, s he mood oo
his gipoes and held oo the fame of the
winlrer tightly, he conbd see nghs acmess Berdn -
1o the groimk] Poor, fus in Bt of the nes
enuiinood SRl dire, Al Bouiee liked poiling
Beien thaan (o ged oo Taadel the Bansster 4 the
tess Dloanr il slede Fos sy (hivaggh dee s,
inigkarg whsiwrdiiog s s he went,

Drcsans rom dha sope Boaer 10 dhe mexe cne,
whore Maother and Farher's roces wee: and the
lerge: Eaifmomm, and where he wim't sgpposed
o b Ly caae,

Dl B Dl il [lomeir, wbispdic Til ool Simoes
iwatn. il Ceeiel’s srwsi e, ol e enadenr kitle
P wlesdln T s snpiposed W0 use imare alles
Eaann D veidhy alid

Dhpts ean o rvsan] fes, wisere . yess Tidl ol
the ol adf ihe Bandsrer and bed s laed Mo oe
yoan Daers T o i wars Fiver podiis agaioest yourand
yiui biaik an sl over Emin.
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READING: INTRODUCING BRUNO AND HIS FAMILY

Aim: To explore an extract to learn about character, similes and themes.

Nine-year old Bruno returns home from school wo diseover that his maid. Maria, is packing ap all

his helomgings. His mother reveals that the whole family will be moving to a place where there is

“a very special job that needs doing’. Bruno is upset and angry because the place they will be

maoving to is far away from his nice home and three best friends in Berlin,

ACTIVITY ONE:

* Head the furst chapter of The Boyv m the Strped Pyvjamas (provided m this resouree pack) with
vour students and make a list of’ the main charaeters that have been introdoeed andfor
mentioned in the text, (Bruno. Mana. Mother, Father, Gretel).

* [In groups, ask students to discuzz and then write next to each character what ilm}' have

learned about them from the text. They should also record their opinions of each character

hased on what we know about them. To differentiate the task. yvon could provide quotes from

the L'lu-l]:rl:er for VOT students to ex |J|UI'-E.

* lnvite groups to zhare their first impressions of the characters,

* Posze the question: through which character’s eves are we zeeing the story unfold® Whar

evidence i there in the text to Eu].rpurt this view?

ACTIVITY TWO:

I this ehort extract {p.7)
Maother explains to Bruno
that he won't be able to
see his three best friends
for a while:

“ou'll have to say goodbye to vour friends for the time being,” said Mother,
“Adthough o sure you'll see them again in tme. And don’t inwerrupt your
mother when she's talking, please,’ she added, for although this was strange and
unpleasant news, there was certainly no néed for Bruno o break the miles of
politencss which be had been taught

“[ay goodbye to them? he asked. staring at her in surprise. ‘Say goodbye
them?" he repeated, splutiering out the words as it his mouth was full of biscuits
that he'd munched into tny pieces but not aciually swallowed ver "Say goodbye

to Karl and Daniel and Martin?® he continued. his voice comine dangerousky

close to shouting, which was not allowed indoors.
‘But they re my three best friends for life!”

page B




READING: INTRODUCING BRUNO AND HIS FAMILY

H-:egiu h:u Exph:rring what iz happl:uiug in the extract. What news i= Bruno is hﬁil]g given? What

i= hiz reaction and how do we know thiz?

E.xl:rl:]il: what a simile is — a lil.::'—i-l:i‘j.lfl tion that COMPATeS O 1I.IJI.I]|E___" with another l]l.illg ol a
different Kind. Challenge the children to find the simile in the extract (.. as if his mouth was
full of biseuits that he'd munched into Litl_'r Ijil.l.:l'."l".'!i bait not L:I.l:'!lLII]J.I.:'." ewallowed :u'{ri}. o d:“".:r
think it is an effective writing technicpue — and it 20, whv?

Ask the children to think of thewr own alternative similes to deseribe how Bruno is leeling ai
that moment, 1 Yo wizh. ¥ could extend this work |_1:|r' arjln'ng student= to 1:m1|[r|1'.h=. the
worksheet, "Bruno's feelings,

Pose the question — what do we think are the important themes of this extract? [ For example.
leaving home, [riendship, obeving rules e, ). Do these themes help us wo identily with Brono?
Ask students to consuder the importance of inendshap m their own ves, What would 1t be like
to have to say goodbye to your best friends? Perhaps students have had to move home or had a
best friend move away. and can talk about thew hrsthand expenences,

Based on the themes vou have explored, ask students to predict how these might become more
important as the story develops, What do they think will happen next?

1
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BRUNO’S FEELINGS

In the first chapter of The Boy in the Striped Pyjamas Bruno learns lots of new things
and talks about his home in Herlin.

We found an example of a simile in the text:

“Say goodbye to them 7 he repeated. spluttenng out the words as o his month was fall of brscuarts
that Iw’d mnnehed into Liny pricves bt not act miﬂ"!. swallowed Vil

Can you use similes to describe how Bruno might be feeling at other times in this chapter?
If you wish, you can use the word and sentence bank to help von with ideas.

1. Bruno comes home from school to find Maria packing up his belongings.

“What are vini drifﬂg':" he

2. Bruno is worried his mother is sending him away beeause he has been naughty

*What have I done?” he

3. Bruno accepts that he has to say goodbye to his three best friends,

Brouno podded and walloed away sadlv: He felt

4. Bruno loves the house in Berlin. It has a banister that he likes to slide down.

And Brouno liked nothing better than to get on boand the banister at the top foor, and slide his
way through the house, making whooshing noises as he went. It made him feel

Word and sentence bank

asked  begoed  showted  demanded  choking on the words  pasping out the words
barking out the words  like  asif

page 1O




DRAMA: THE LONELIEST PLACE IN THE WORLD

Aim: To use hot-seating techniques to explore a character’s feelings.

Brune is disappointed to discover thar his new home ar "Ont-With" is the exact opposite of his home

at Berlin. It i= small. only has three stories. and i= deseribed as standing in“an empty: desolate place’,

Bruno thinks his new home is in “the loneliest place in the world” and tells his mother that moving o

‘Out-With” was a bad idea. Bruno doubt= he will find anyone here that he can play with,

ACTIVITY ONE:

¥ Ask students to recap what they have already learned
about Bruno’s home in Berlin {=ee Chapter One).

® Provide stodents with two eolimne — one labelled
Breelim arwel oone Babelleod Chui-W5 0, Ask them tooread e
first three pages of Chapter Two, How does the author
{arnd Bronnd deserilse the new home at Uor-"With?
Whm l.q':.' words nnid I'lhrnl:i::. are need ? Stodents dhoald
vecord their learning in the Out-With celuimmn.

# What dors Brono love abont his ald home i Berlin?
Students should reeord the relevant wonds and phirasos
Frl,:lln e B i|: Ilw H{:rlim m||:|;|11 - {:r_rrl:l'l:l-n.n_' ||I|HF
contrast the two locations, fecusing on the language
vseid tosabeserilse Chean to the reader

D T I LT s e
=

Sl - e B - -

ACTIVITY TWO:

® Read Chapter Two together. Make a st of the key
evints that happen to Brooo in this chapter, For
exarmplet Hreano first sees the new honse: Brono
1.':'qu1.'|.|:||:= 1|i.1: uu:lllll'r. Hrl:ll.u- Lruiss lu“-.iui.[ L 1|1|.1 ridl |III'
minicl: Brone secs ome of s facher’s soldiers; Brono
fvbes o of his e winndow

® o pairs, ask studenite to focis on each exent i b,
Adger |'-|:—'n‘::.|:|in.|.-_ i b EII.LI" al tha 1:'III!I“|I."I ihai descrihes
the event, ask the pairs to make a short list of questions
that they would like to ask Brunoe — or questions that
the text ripes, They eoubd pecord these in speech
hailldes.

# (e tuember of cach pair can take on the role of Bruoe
while thwir partser asks questions from the speech
banhbess, Thae stnident in role should ey and answer the
questions as o they were Briooe, considering how he
miizht feel or react to each question,

¥ Students can then swap. so they get to experience being
the interviewer and the charmeter, End the session by
mviting ronfident individuals 1o share their role-play
with the rest of the elass. Highlight mood examples of
where atudents have explored the charaeter in
i.ulrn"rx'lin.}r WY .'nut mu'll |il|.' | HESH B ¥ ] ||.-|=J|l |:|||i|:-:i thaar

role-play.

® Fod the session by speenlisting on what Brone mighi
have seen hrough his hedroom swindos: The aothor
Illlq H:L'H!J.IIJJ:'-' al% 1:|i1‘|b 111'."““'1- EI.iIIF WIIJIL Hrl.llll:i ] i.II IJ'IiH-
chapter, Consider why John Bovie might hinve chosen
this approach. How does the end of the chapter ereate
APy
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READING: A QUESTION OF LOYALTY

Aim: To explore an extract to learn how an author creates tension and drama.

After meeting with his father and failing to convinee him that they should return to Berlin, Bruno is
maore dejected than ever. Lying on his bed. he discovers that the paint above his head is peeling and
cracked. only adding to his mizerv. He asks Maria for her opinion of’ their new home — and also her

opinion of Father. Maria defends his father who was very kind to her and her mother. This news
surprises Bruno. Nevertheless, it is clear that Maria still has strong reservations about the job that
Brumo’s father is domg at Out-With,

ACTIVITY ONE:

® Az VOl continne to read the ool eneourage st wilents to make hrief -.rhaprﬁr sunnmaries. which
will ln-lp them to find references: from the Ltext to support L heir lrea.rﬂiug.

® Helors n:afii.uf__{ E]l.llpl.trr Six, ask students 1o recap what I.|1|::u' aln:sni:, know about Bruna's
tather. They should be able to surmise that he has a very important job, he is a high-ranking
soldier who wears a uniform, he is ambitious and has been recently promoted by the Fury, he is
always busy and sorrounded by soldiers. and hiz office 12 Out OF Bound: At All Times And No

E s p ST

* What ppinion have we formed of Brune's father before e g him f‘ll‘ﬁl'ﬂ‘l‘i:. for the first time
(Chapter Five, pd3-34)7 Are our opinions influenced by any of the other characters. such as
Hruno and his mother? Dhd the meeling in l.'":lmph*r Five change our opimion of Bruno's father
at all or did it confirm what we already thought of him? Invite students to share and dizcuss
their ideas. making reference to the text.

# Head f:l:.ﬂpll‘r Six together hedore I'm'l:l.liitlg 1L an

extract (=ee Activity Twao). e
.. The Boy
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READING: A QUESTION OF LOYALTY

ACTIVITY TWO:

# Ask students to highlight a word and then a
sentence from the extract that stands out for
therm, perhaps becanse it epresents a
powerful use of language. or is meaningful i

In this short exrract (p.62) Bromo is frustrated that
Mara has a different view of las father than his
ot Maria looks out of the window and wonders

alowd how he eonld act in the way he is doing:

Brumo bit his lip. He had hoped that Maria would take
his side in the campaign to 2ol away from Out-With
bt he could e where her loyvalties really lay. And he
had 1o admit that he was rather proud of his father
when he heard thas story,

"Well." he =said, unable w think of something
clever to say now. * | suppose that was nice ofhim.'

"Yes." said Maria, standing up and walking over
towards the window. the one through which Bruno
could see all the way o the huts and the people in the
distance. *He was very kind to me then,” she continued
gueethy, looking through 1 hersell now and watchmg
the people and the soldiers go-about their business far
away, ‘He has a lot of kindness in his soul, truly he
does, which makes me wonder, .. She drifted off as
she watched them and her voice cracked suddenly and
she sounded as it she might cry.

“Wonder what™ asked Bruno

“Wonder what he... how he can...”

Honw be can what?” ingisted Bruno.
The noise of a door slamiming came from downstairs
and reverberated through the house so loudly — like a
ounshot — that Rrune jumped and Maria gave oul a
small scream.,
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the context of the oy MNest. ash them Lo
reconid their own personal response to the
extract. This could be a word, phrase or
sentenee, Stodents should share their
choices with a partner. giving reasons for the
word aned =entence that they chose, and their
own personal response (o the extract.
Explore some of these as a whole class or
roup.

Fowus on the two characters in the extract.
Bruno and Maria. They are discussing
Bruno’s father. How does the author express
these character's internal thouglis throagh
dialogne and deseription? At one point.
Maria stares out of the window, What is the
sigmificance of this and how does it relate to
Maria’s imner conflict over Bruno's father?

Ask students to reread the extraet and
conzider how the author adds tension and
drama to the scene. What powerful words
and phrases communicate this? Compare
with those that the children chose eardier.

Revisit the stadents” eardier u-[.'l.il uons of
Bruno's father (see Activity One). Does this
seene betwesn Brono and Maria influence
anilfor change our opinions in any way'? Do
we have any svmpathy for him'?




———+— WRITING: DEAR GRANDMOTHER... —4—s—"—"

Aim: To use empathy to write a letter in the style of a character.

Bruno learns from Gretel that they will be ving at Oue-With for the “foreseeable future’. Feeling
miserable and alone, Bruno’s thonghts turn to his grandparents who he i missing terribly. Bruno
decides vo write a letter to his grandmother. to rell her about his life ar Oue-With,

ACTIVITY ONE:

#* L=ing the students” chapter summaries as an ad (see previous activity ), work together to hist
the major events and character moments that have happened to Brano sinee he left Berlin,
These might mehade:

- The house at Out-With (Chapter Three)

- The men and children bevond the fence (Chapter Four)
- The train station (Chapter Five)

- Brunoe confronts his father (Chapter Frve)

- Maria and Bruno discuss his father (Chapter Six)

- Bruno sees Marna i a ditferent hght (Chapter Six)

- Gretel the Hopeless Case (Chapters Four and Six)

- Kotler and Pavel (Chapter Seven)

- Grandmother’s plays (Chapter Eight)

- Chrstmas incident — Grandmother confronts Bruno’s father (Chapter Eight)

* Write each character moment on a separate large sheet of paper. Place each on a table with
marker pens available. Assign groups to a table and invite them te explore the theme/moment
they have been given as Bruno. adding their own eomments, thoughts and questions to the
paper. Prompt them to refer back to the vext where appropriate and also their previous
learning (such as the hot-seating activity).

* Hotate gronps =o that they can vizit each table. Groups should read the comments of previous
groups, adding to the existing prompis and responses as they build up a picture of Brono’s
thonghts and feelings about that moment/character. This rotation will help to add new ideas 1o
each sheet.

page 14




———+— WRITING: DEAR GRANDMOTHER... —4—s—"—"

At the end of Chaprer § (p.93) Bruno decides wo write a letver to his Grandmother, who lives in Berlin:

Bruno hadm't seen much of Grandmother after thar and hadn't even had a chanee o sav goodbyve 1o
her hefore they moved to Out=-With, but he missed her very muoch and decided to weite her a letter:

ACTIVITY TWO:

# Fxcplamn to the students that they are gomng to write Bruno's letter in the voiee of Bruno.
Display the sheets from activity one, Talk about the character moments and events that have
happened to Bruno, and explore the chaldren’s responses to these, Which do they think Brune
might want to talk about in his letter to his grandmother? Which would be the most/least

unportant to lam? Explore the students” ideas.

#* Students should draft their letters. nsing the sheets from activity one for reference and ideas,
Onee they are happy with their draft, they can write ont their letter in the style of Brono, If
vou wizh, students could use the worksheet. “A letter to Grandmother’, which provides helpful

nimes and proimp Ls.

# |nvite students to sharve their letters at the end of the session,

e
.. The Boy

inthe |
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A LETTER TO GRANDMOTHER

a’ff'ca}' é‘-rwm%cr

Your loving arndsor, Brare,
."x ‘ —
" e e ol i, i
Ideas bank
.!Ji'l'l'i'll .'Hi.ir.r.fir T?H" = ;“g 11.'"" {.Ijl I_i-."" frinis= f.'.{:"l"'l
Kotler Father The train station Father's oftice
{eretel The Hopeless Case The view through the window The hoase at Ohar-With
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READING & RESEARCH: WHAT ARE YOU ALL DOING THERE?

Aim: To find out more about the historical setting of the book.

Bruno decides to go exploring and spots a boy sitting in the dirt on the other side of fence,
Intrigued. Bruno decides to talk to the stranger. He learns that the boy is called Shmuel and he is
alzo nine vears old. To their astonishment, they also discover that they were both born on the same
diay. Brome finds himsell wondering what life is like for Shmuel on his gide of’ the fence, Carefully

choosing his words, Bruno asks Shmuel to tell him everyvthing,

ACTIVITY ONE:

At the end of Chapter 10 (p.113) Bruno asks Shinuel about life on the other side of the fence:

Bruno thought about i, He wanted to phrase the question just right,
'“Fq'l_r are Hywv 50 many Im{.rflh' o that sule of the Feniee?" he asked, “And what are o all Jm'ug
there?”
* [n groups, begin by asking children to mind-map what they know {or think they know ) about
the period that the book is set in. Onee they have started to explore their ideas, prompt them
to think about the things that they have learned so far from reading the book. Are there any

further facts that they could add to their mind-map?

* MNext,ask students to think about any questions or puzzles the text or the historical period has
raized. that they wounld like to find the answers to. These could be added around the edge of

their mind-map or linked to the themes that they have already identified.

* Ask students wo display and present their mind-maps. Compare and contrast the student’s
thonghts and ideas. Make a list of the questions that have been vaized. Can any of these be

answered — or do we need to research other sources?

1
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READING & RESEARCH: WHAT ARE YOU ALL DOING THERE?

ACTIVITY TWO:

* Look together at photographs and artwork
that depict the Holocaust (the following site
provides a good source of images:
www.theholocaustexplained.org — also see the
recommended resources at the end of this
pack). If' possible. view these on an
interactive whiteboard, using a masking
template so that only a small part of the
image is visible. This will encourage students
to focus on what is being shown and prompt
them to think about the context of the

image,

* Slowly reveal more of the image, discussing
new details and features, until the full image
i= revealed. Compare photographs with
artwork (such as a painting). Do both have
the =ame historical value? What can a
painting capture that a photograph can't -

and vice versa®

* Consider what we ean learn from the images
—such as the conditions of the camps, daily
life in a camp and the clothing worn by the
prisoners, Examine vour guestions from the
previons activity and consider what other
sources vou could use to explore the theme,

page 18

ACTIVITY THREE:

* Depending on the age and ability of vour

students, you could provide access to the
internet for students to perform their own
research on the Holocaust. Remind them to
use the question list from Activity one to help
focus their research. It is also recommended
that you view and bookmark websites
beforehand to ensure that they are
age-appropriate, (Recommended sites are
provided at the end of this pack.)
Ahernatively. for vounger or less confident
students, vou could compile resources into a
PowerPoint for vou to explore together,

Diseuss the facts that vou have learned abouat
the Holocanst. Again. revisit the questions
that the students raised from Activity One,
Are they able to answer these hased on their

learning?

End the session by returning to Bruno's
questions from the extract. Can the children
provide Shmuels answers? If vou wish,
students could wrte these as an extension to
the scene.

FE=———
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DRAMA AND WRITING: ACROSS THE DIVIDE...

Aim: To use drama and writing to explore a conversation between two characters.

Lieutenant Kotler joins Bruno’s family for dinner. Pavel. who i= acting as waiter. is nervous and

unnsnally shaky. and aceidently spills a bottle of wine into Kotler’s lap. The lientenant becomes

angry and does something vnspeakable to Pavel. Bruno is shocked that no one tries to stop him.

When he goes 1o hed. Bruno wonders ift what happened at dinner i an example of the tvpe of
things that go on at Cur-With,

ACTIVITY ONE:

* Read and recap the eventz of Chapter Thirteen, focnsing on the incident with Pavel at dinner,
when Rotler loses his temper f_p.l-m-lii-ﬂ}. Ask the student= for their Pes s Lo this =cene. How
do the different family members react? When Bruno goes to bed he reflects on what happened.
E.‘.'i.l.lll'll."t" the conelusion he ardves at — lﬂrulmJ wontld do well to Lﬂ:f.l hi= mouth =hut and cauze
nochaos ar all — and his views of Pavel and his father,

* Bruno has been opening ap to Shmuel in their many conversations across the fence. Explain 1o
the student= that they are going to be writing a scene between Bruno and Shimoel, when Brono
decides w tell Shmuoel about the incident at dinner. Before they write their seene. they are going

to be ||nir!;[_: mll‘.-l}li-l:\' lir txplurr. this conversation.

ACTIVITY TWO:

“Wha's Maria®?" asked Shmuel, not looking up as he gobbled

Tiniade wt i T . dowwn Bhwe food hunenly.,
sk Al A XA OF @ [revious *Ghe"s vor il expluined Brune, “She’s very nice aliiotsh F s she's
conversation between Brono and overpaid, But she was telling me about this man Pavel who chops our

veaetables for us and waits on table. 1 think be lives an voor side of the fence”
: . = Shmuel looked up for a moment and stopped eating. *On my side™ he asked,
from Chapter Thirteen, Bruno “Yes, Doryou know im? He's very ok and hasa white jacket tha he wears
asks Shooel il he knows Pavel. when he's serving dinner. You've probably seen him,”

™o, saxd Shmue, shaking his bead. *1 don’t know him,”
*But you mus,” sgid Brung imiinbly, as if Shmuel were being deliberatehy

Shimel. In these short extract=

Tluurhﬂrin:u Tllllfl gﬂ T3] l_ﬁlli:'i['ll!'-i-.'*i

what they want 1o be when they difficult. *He’s not a5 tall as some adults and has grey hair and

o 1. These conversations shoops over a litle.”

inklisht Hoara i e il “I dowt't think you realize just bow many people five on this side of the fence,'
nghig e i e saie] Shamse], “There are thowsands of ns.’

naivety to Shmmels life on the

other side of the Tenee:
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DRAMA AND WRITING: ACROSS THE DIVIDE...

o vou know what vou wand io Be when vou grow up?” he asked,
“Yes." said Shovoel, *1 wank to work na zo0."
*A oo’ asked Brumo,
1 Dk mnimls,” <aid Shmuel quietly.
‘Im going to be a sobdier,” sid Bruno in a detennined voice. *Like
Father.”
Hwoubdn’t ke o be o soldier,” said Shmusl,

I chon T mmean omie Nike Licotenant Kotber,” said Brumo guickly. “Not
one who strides around a5 1f he owns the place and Bughs with
viur sister and whispers with your mather, | don’t think he’sa

good soldier at all, | mean one like Father, One of the good
sobdhers"
*There aren’t any good solkdiers.” sid Shmuel.

ACTIVITY THREE:

*® What do the extracts'comversations tell

us about Bruno and Shouel” They are
the same age, but do they act the
same? Why mighi this be the case?
Draw the children’s attention to the
dialogue. Iovite two students to read
out the dialogue like a play. Notice how
Shmuel's dialogue iz mostly reactive
aml short, whereas Brono leads the
comversabions and lis Lhuug‘hlri tuimnbde
out of him in lengthier sections, almost

as though he is thinking aloud.

Azk the children to deaw npoa list of
sneress criteria for writing a
[:'l_l]‘l\"{:r."iﬂlll"“ I.H"i\'l.":l_'.ll [}T:I_"I.U H“{l
Shmuel. What have they learned from
the extracts that they can vse m themr
CW LR \\'riﬁng'."

* Challenge student= to act out the imagined scene when Bruno visits Shmuel and tells him

about the dinner incident, Prompt them to think about how the conmversation might start (will

Bruno be taking food to Shmuel like he normally does?), how the topic might be raized. and

how =Shmuel |'|1i;_:l|1 react to mention of the incident and Lieutenant Kotler. Bruno nzes these

conversations to explore and sort through his own thoughts, What might these be? Perhaps

he iz still questioning his father for not intervening and wondering if he still wants to become a

solidier.

* Lot the students explore the comversations m their pairs, They can then swap roles o that they

can EH.'PE"'['iHIIH‘ both sides of the conversation. Freeze conversations |:nid11-:-int andl ask

students to talk about how their character might be feeling at that moment. What thoughts

are going through their heads? Does their body language commumicate these thoughts? Then

restart the action and let the children continme, Highlight good examples for the students to

watech and comment on.,
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DRAMA AND WRITING: ACROSS THE DIVIDE...

ACTIVITY FOUR:

* BRecap the students” role-plays and discuss those that represented good interpretations of the
two characters, You mav wish to revisit yvour earher suceess entena (see Activity Two) and add

o this with any new ideas the children may have.

* Based on their learning, the children can go on w write their conversation between Brono amd
Shmmel. Less conbident writers may wish to nse the worksheet ("Friends at the Fence’) to draft
out their ideas, before adapting these into a finished picee of writing. Promp students 1o

revisit the texct extracts for help wath lavout and techmigque.

* End the session by wviting students to vead out thew fimshed conversations, Evaloate these

using the suecess eriteria vou agreed earlier.
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FRIENDS AT THE FENCE

BRUNO |

SHMUEL




DRAMA: A QUESTION OF LOYALTY

Aim: To use drama to explore a character’s feelings and decisions.

Brunwe is surprised to discover Shimuel working in the kitchen. Shmouel explains that Lientenam

Kotler has asked him to clean the glasses hecanse his fimgers are so small. Bruno offers Shmuel some

of the chicken he is eating. Shmuel is scared of accepring the gift beeause it is against the rules,

Confuszed by his friend’s behavior. Brune proceeds to put some of the chicken into Shmuoel's hand.,

Just as the starving boy starts to eat the chicken. Lientenam Rotler envers the kitehen and

immediately aceuses Shmuel of stealing from the refrigerator. Shmmel is frightened and pleads to
Rotler that Bruno gave him the chicken becanse they are friends. hotler demands to know if’ this is
true and Bruno, frightened by the consequences of his actions, denies knowing his friend.

ACTIVITY ONE:

L] H-e:l.:ul {:lln‘rnrr l"l':l'l_mln I|'_|-il_|r\v|,:l|'||-|~:|'r rn-cl.wiuf_'r OBl lh..- e i i:l
the kitchen when Brono denies his friend (p.] 70-172),
Ask wtuedenns n':qmml Daw Ll Aceennes

= Wiy didd Bruno offer Shineel the chicken®

- 5_'i1'||r||||" :'i|'|_lu'u|_'| |m1.|1 ealen lhl' L:llil‘tl-.l_'ll?

= What do we already know about Rotler? Are the
chibdren dght 1o be frightensd of him?

= How dliv we feel about Brome's actions mmd
iliscisionns i 1hia seene?

- Howe weold swee feel iF we were Shopmel #

o Sel T & Srantiscienee alley” o esprliere Brops ibecision,
Ask students to create two lines facing each other each
line taking an opposing viewpoint (he was right 1o deny
his friend: he was wiong 1o deny his frend). One
stdent (acting as Branois then asked vo walk sliowls
between the two lines a= cach side votees e opamons,
statereants and ;ll'!.l;u.lll.-l'llls. -llrl!ﬂ".- fidlons i:uy Yo Tl
& IFJT'I'I l'll'fl\'!‘lir‘:h [ ] 1'|'E"IIII'H|H-| |'|'.|| irHI ﬂi lili' Fﬂll.'ﬂ-i'.ﬂ'lll'ﬂ": illlr':ﬁ
dramma vwehnigue:
www youtnbe.comwatehPv=nYxUvNpYXuoL
Whhent thee studlesst {as Brono) reachies the end of the
alley they should disenss which viewpoint they felt was
the most compelling, What decision woald they hine
miadde for Brino?

ACTIVITY TWO:

L] ||| n:-l'n.:“ f_'Tl-‘l'l.IihH- n:t._k :i:ll:u'lr.uh,' Fap wuse rh’num b ::'-.:T.hlnrn
the kitchen scene as written, Students should EEET
growp pnemilkaers tooplay Sheooel, Breoes andd Rasther,
Remaiming members can then act as divectors, helping
e |'|I'|'|=:|' Hl_lggg:r-l poris To thie fictois— Iml’l_'u Elul_-'llafj-l_'-
diabogue, positioning ete, You may wizh 1o provide
simiple props (=uch as a table amd chairs) for the
etudents to meorporate in thewr drama, Dialogoe can be
iprovised and does not seed Lo follow the texa. Lat the
r_rrr_mrl- rr.l-r'll the AT BT i:1 rhr:ir (AT )] u'qr:.'. |'rn|11r|l ||‘H"Ii1
tee cospesidler how they can make their gocne feel draratic
anal pense loa an aeed egmee,

# Lhallenge groaps to repeat the seene, but this time
exploring a dilferent outeome, What might have
hapgened it Brono had admatted his foeodship?
Students ean explore this in any way they wish,
perhapes by imteodiscing other charactors to e seene
{zuch as Fatber or Mother). Toaae groupes to richemrse

anil pertorm their dramas to the rest of the class,
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READING: THE JEWS AND OPPOSITES

Aim: To use an extract to explore the characters, themes and symbols in the novel.

The fence divides Bruno from his best friend Shmuel. preventing them from playving together.
Frostrated and confused by the fence, Bruno consults hiz sister Gretel. She tells him that the people
on the other side of the fence are Jews and must be kept together with their own kind. Broano is even

maore confused and asks his zister what makes the people on his own side of the fence different.

Gretel is Jost for an explanation and the only answer she can give is that they are “opposite’,

ACTIVITY ONE:

In thiz short extract (Chapter
Sixteen, p.182-183). Bruno
discovers that the people
living on the other side of the
fence are Jews and wonders
what that makes lim:

*lews,” stid Bruno, testmas the word out. He quite fiked the way it sounded.
*Jews.”he repeated. * All the people over that side of the fonce ane Jews.”
"Wes, that's right.” said Cretel,

“Are we JewsT
Crretel opened her mouth wide, o if she hod been slapped in the face, *Mo,
Birum,” she sabd, "No, we mest certaimly are not Acd you shouldn®t even say
somcthing |ike that.”

'But why notT What are we then™

Wetre, " began Ciretel, bt then she lad 1o stop o think about i, "We're.. " she

repeated, but she wisnt quite sure what the answer (o this guestion really was,
“Well we're not Jews," she saud finally.

*T koo were o, " said Bromo i frestration. *Fm askimg vouw, i5wene not Jews,

what are we mstead?
Were the opposite,” soid Cretel, answering quickly and soumding o kit mons
satishied with this enswer, *Yes, that’s i, we're the oppiosiie.”

* Read the extract ogether. Ask students wo work individually to annotate or use sticky notes w
deseribe Gretel's feelmgs/responses at each stage of the conversation, For example, shocked,
confused, worried, relieved ete, What evidenee is there in the text to help os understand
Gretels feelings about the Jews and her uncertamty about her answers?

* Focus on Bruno mothe extract. How wonld we deserihe his feeling=? What has led up to ths
seene? Do the students feel that Brono would consider himsell an “Opposite’™ Prompt students
to use evidence from the text to support thewr views.
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READING: THE JEWS AND OPPOSITES

ACTIVITY TWO:

* Provide groups with an enlarged version of the worksheet “The Great Divide'. The sheet
should be divided down the maddle, with one side labelled  Jews" and one sude labelled
‘Opposites”. The fence section should have its own space in the middle (see below).

* In their groups, challenge students to think about the eritenia for each gronp — based on what
they have read — and the characters from the story that they wonld put on each side of the
fence, Students should write names on separate pieces of paper (or use those provided on the
worksheet), discuss theze each in turn and then place on their sheet,

* Next, ask them to think about characters who they would consider to not belong to any one
group based on the agreed eriteria. These can be placed on “the fence’. For example: Maria is a
Jew but she works for Brune’s father and respects him, despite his actions: Mother is appalled
by what goes om at Out-With and would probably not deem herself to be an *Opposite’;
Brunoe's innocence means he zees no differences at all, and =0 on,

* Students can add new names to their sheet and/or move existing ones into the eategories they
think best deseribe their sympathies/motivations. Ask groups to share their sheets at this
point. Disenss differences in opinion and encourage students to draw on their learning and
interpretations from the text to support their arguments,

* Finally. ask groups to think about all the other things in the book that might categorize or
represent each group. For example. vou could prompt students to think about the symbaols in
the book (such as the Nazi Swastika and the Jewish Star) and other thematic devices, such as
the role of uniforms and clothing for example. Also, ask them to consider what words and
phrases they could add o describe the *Jews" and the “Opposites” in the book? Explore these
additions together.
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READING: THE JEWS AND OPPOSITES

JﬁﬂT]ﬂqu‘Y TTIH E E: Adtersards Bruno looked st himself m the bathrogssn mimoe and be feld sick. His

entire head looked misshapen now that he was bald and his eves looked too big
for his face. He was almost scared of his own reflection.

Iu this short extract (Chapter “Don't worry,” Father reassured him, ‘11 grow back. 11 only mke a few

Sixteen. p.185). Bruno has his weeks.”

head shaved. When he loolks at *1t's the filth around here that did it ssid Mother. “1f some poople could onlby
= e . v see the effect this place is having on us all.”

himself in the mivror it oceurs to When he saw himself in the mivor Bruno couldn't help but think how mush

him that he looks jug[ like li= like Shmuel he looked now, and he wondered whether all the people ca that side

ool ths Tence had lice as well.
When he saw his friend the next day Shmuoel started o laugh ai Bruno's
appearance, which didn’t doa lot for his dwindling selfconfidence.
1 ook st Tike vou now,” sakl Brune sadiy as - f this was a temible thing te
admiL
*Crmly fatter, " admiticd Shouel.

best friend, Shmuel.

* Head the extract together [t takes place shortly after Brono's conversation with Gretel about
“Jews” amd *Opposites”, Ask students to discuss the significance of Bruno having his head
ghaved. What do they think the author is tryving to make us think about in this scene? Students
should vefer to their sheets from Activity Two to support their diseussion,

Fl——
= The Boy

D e W
Siriped
i Pyjames

page 26




THE GREAT DIVIDE

1
The " Jews L The Fence 1 The “Opposites’
e Ir- i ‘: : \ﬁ' 7‘_'_ _._,_-.'|I-.——-— ot Fa _LIL — 5 'lr—ﬂ i ey
¥ ¥
4 E
i
+
¥ 1
& 1
& x
= =~
J- }
\
Bruno MHaother Povel Crrandmaother
Schunuel Fother Koiler Coranedfather
Ceretel Maria Herr Liszr The Fury

page 27




READING: BEST FRIENDS FOREVER

Aim: To explore an extract to learn about the author’s voice and the key message of the book.

Bruno is told that he will be returning 1o Berlin, so he decides to have one last *grear adventure” with

his friend. Shmmel. Becanse of his shaved head. Brono remembers that he looks just like Shimuel.

He suggests that ift he had a pair of striped pyvjamas he could eross the fence and “come over on a

vizit”, Their plan hatched. Bruno sheds his old clothes for a pairvof pyvjamas and joins Shmuel on the

other side of the fenee. While searching for evidence of what happened to Shmuel's papa. the two

boyvs are canght up in a mob of prisoners and marched to a building. The two children are innocent

to their impending fate. ..

ACTIVITY ONE:

Read Chapter Nineteen together, then
focus on lfm following short extract
(p.212-213) in which Bruno and Shmuel
find themselves pushed inside a long and
airtight room:

1 sy e it find your pap” sed Brmo
*T's ol riggha,” sanicd Shimued,
e ooy s o't ety oot tovpli bt when vou come
tir Berlim, thow's whnt well do A Pl introchsee: v, Oh,

o bt e thear e g™ bee osked himself, fstnated
btz they wiene sapporsed fo b his thnge best friends for b
bt ey Fuwd il varesshed from hes nemory noss, Hee coukdn't
rermemier therr nanes arwd hie coukin®t pactume amy of therr fikes,
Aty b s, lookmg chown ot Shmuel, ‘it doesn’s neally
it whether | choor don’t The'ne med my best fendsmy
more mnvwary,” He kooked down amd il sormething quane ot of
charner for hin he fook hokd of Shrmuet’s tiny band i bis and
skl it aphey
o' ne oy best Srenad, Shimiel,” be s, Wby best e for life”
Shenvel m well b openesd his mouth 1o s somethng
beack, bt Beruno mevar bl it becase ot that et there wirs
i et s frooms anld e rrsrcheers. weh b filleed the room, and
the ek it the front was suckkenly cloesed and o loud metallic
skl g throngh froen the outside,

Bnme rivseed in evetmons; smable (o understaned the sense of all
(i, but e sessummed that it bod something o doowith keeping the
i ot aned stopping people from criching colds

Al then the mom went very dack and soamehon, despite the
whias that followse, Brurss Sumed thak e wers sl boking
Shimwes harad i b o o nodhing i e woekd woukd have
s birm s le it g,

= Ask students to write a word or a phrase that

describes their response to this extract, Explore
these and diseuss the different emotions that the
extract evoked. Prompt students to reference the
bext to I'I{.‘Ij:l {'.?qpl.a:'n thiar TESPOTISCeS,

Focus on Bruno, How has he fh’:ngwﬂdmlilupﬁl
over the course of the storv. For example. 1= 1t
significant that he ean’t remember the names of his
Bl:']'ll“ *'I'Il_"'l“!"."l f“qt?‘l_l i"[l]’l"‘-_llil"]' hl}“ I'II" l'lﬂ."'l "11 H"‘ﬂ"l;:l i'l""
same. What evidence is there for this in the text?
{He iz still innocent and naive to what i= happening
arovumd him. |

[hscuss what 1 really happenmg in thas zeene. How
has the author chosen to present this to the reader?
From who's viﬂ\'lminl aAre we H'.|wr;'{-n(":|].g these
dramatic moment=? Ask students to pick out the
kev words that the anthor uses to deseribe what is
hﬂp'muil}g, Consiler whethor the author s r'.iF;|'al'. mixl
to expand on the details, Is this an effective
technigque?

In groups. ask students to consider the character of
Bruno and how has mnocence has plaved a kev role
throughout the whole of the novel, Why “1".-_,-}“- the
author have chosen to centre the =tory around a
mine-vear ol bov? Do they think Brune's character was
helievable? Allow groups time to disonss their opinions
betore sharmg with other groups. Do they ultmately
believe the author’s choices were the rr.glll ones?
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READING: BEST FRIENDS FOREVER

ACTIVITY TWO:

* U the title page of the book, the author chooses to describe his story as a fable. Ak students
to try and define what a fable is, How does it differ from other types of stories?

* ook together at zome examples of fables, or have students research theze to share with the
clazs, Heach an understanding that a fable i= a story with a moral message. Are there any
other elements of fable-writing that could be applied vo The Boy in the Striped Pyjamas? For
example. fables are *‘made up’ stories that have imaginary characters and situations. What
agpects of the story do they think were invented by the anthor and which do they believe were
bazed on reality?

* Read the following response by John Bovne, when asked about the fable aspeet of his novel:

Constdering the serions subject matter of this novel and the fuct that 1 would be takiing certain
asprects r-jr' ceeerration Canrrge jﬂ;ﬁﬂ'ﬂ:'lr' ol rhmrgl‘ug them ﬂfé{fﬂ{v i owvder to serve the story. fﬁ'ﬁ! il
wars important wol to pretend that a steey (ke this was fully bused in reality {wehich was also the
receson wivy T ohose never to use the word " Avschoedz" in the novel ). My understanding of the term
"febile" (s a prece of fietion that contains o moral, [ hope that the moral at the center of The Bov in
the Streped Pypamas is self=evident to readers,

[ =oiroe: teenmml=anm)|

* [u pairs. ask students to write ther own lnal moral message that they thimk best sums up the novel.

ACTIVITY THREE:

* Revisit some of the artwork vou explored in the history task, What are vou all doing there?
(For example, the following website featores pamtings and drawings by prisoners
who experienced life in concentration camps:
www. theholocaustexplaimed.org) Talk about how the

Fl——
o _fl'll-l: By

artists have chosen o capture the life and hardship of 5

the prisoners, Challenge students to create their own % in. the ﬂ

pivee of art that they think best represents The Boy in 5 .Hlfiﬂ'l'd

the Striped Pyjamas. | }i’lrﬂﬂmuﬁ}
b G

* Set up a gallery of the finished artwork to celebrate J
vour students learning journey. i l; Join gOTNE
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The Boy at the
Top of the Mountain

Pierrot is seven-years-old and lives in Paris with his mother. His e
best friend is called Anshel, who was born deaf and so has I'he
taught Pierrot how Lo zign. Both boys enjoy reading and telling B
stories. Pierrot often has lots of ideas for stories based on his 20 V ar thy
own experiences, but never the patience to write down the -
words. Instead, Anshel would often listen to these stories and
then write them out for Pierrot to read, insisting that even
though he had written them, they were still Pierrot’s stories.

Ff]I} of the

M untain
Pierrot’s father had left three years earlier in the summer of :
1933. He fought in the Great War on the side of Germany and,
although he survived, Pierrot’s mother maintains that ‘it was
the war that killed him.” Unable to come Lo terms with what he
had experienced, as well as the defeat of the German forces,
Fierrot’s father had become a drunk, often prone to violent
spells. His dogged patriotism was the cause of much conflict in the home, especially as his
wife (Pierrot’s mother) who was French, was keen to move on from the past. Pierrot was
both afraid of his father and also in awe of his bravery and the strength of his beliefs. After
his father went missing, they received news several weeks later that he fell beneath a train.
Pierrot is determined that one day he will make his father proud of him.

Further tragedy oceurs when Pierrot’s mother becomes ill and iz rushed to hospital. Pierrot

visits her over the course of a week and witnesses her deterioration. She passes away, leaving

the boy grief-stricken and alone. In the weeks following the funeral, Pierrot goes to live with
Anshel and his mother, Madame Bronstein. They are Jewish and Pierrot asks he if can

accompany them to temple, but Mme Bronstein iz insistent that it isn’t a good idea. Pierrot
later overhears a converzation between Mme Bronstein and one of her friends, where he

learns that he is a gentile and that times are hard right now for Jews in Paris. Mme

Bronstein accepts that she does not have the money to support another child so Pierrot will

have to be sent away. Pierrot is angered by the news believing that he is being sent away
because he is a gentile. Mme Bronstein insists that isn't the case.
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Pierrot is sent to an orphanage in Orleans, run by two sisters, Simone and Adele Durand.
Bullied by one of the boys, Hugo, and failing to fit in with the other children, Pierrot finds
comfort in the exchange of letters with Anshel in Panis, and his new friend Josette. She is
older than him and has already been adopted twice but sent back to the orphanage on
both oecasions for being disruptive. Hugo discovers the two of them together and teases
them, leading to a heated confrontation between Josette and Hugo. Josette calls him a
“filthy Jew’, which immediately disarms the bully’s anger, causing upset. Josette continues
to tease ham. Pierrot fecls confused and torn by the comments, knowing that his best
friend is Jewish. Driven to anger, Hugo advances on Josette but Pierrot intercedes, getting
a punch to the face for his bravery. Pierrot later learns that Huge's father was Simon and
Adele’s brother, who fought in the Great War. Like Pierrot’s father, Jacques had never
recovered from the experience and had finally died in prison, leaving the sisters to look
after Hugo.

Pierrot is surprized when he receives a letter that is not from his friend, Anshel. The letter
has come from Austria and is from Pierrot’s Aunt Beatrix, his father’s sister. Having heard
of the boy’s plight from Mme Bronstein, Beatrix has requested that Pierrot goes to stay
with her in Austria. Onee again, Pierrot is packing his bags and heading towards an
uncertain future,

Pierrot takes three train journeys to reach his destination. On his first journey he
witnesses prejudice against an elderly Jewish man who takes the only available seat on the
carriage next to a German woman. She protests and gets the conductor, who orders the
man to stand in the corridor. Pierrot is confused by this, failing to understand why the
elderly man does not deserve a seat on the train.

After changing onto a train to Munich, Pierrot finds himself sitting with a group of older
boys whe are blond haired and wearing uniforms with armbands displaying a hooked cross
(swastika). Their leader is called Kotler (a character who appears in The Boy in the
Striped Pyjamas) who steals Pierrot’s sandwiches. Pierrot decides not to make an issue of
it as he is fearful of the boys and their air of authority.

Pierrot finally arrives in Salzburg and is met by his Aunt Beatrix, who is desenibed as *a
rather beautiful woman with long red hair’. Exhausted from his travels, Pierrot
remembers little of the final stages of his journey, having fallen asleep on the backseat of
their chauflfeur-driven car. He awakes in his new home, uncertain of his unfamiliar
surroundings. He discovers from one of the maids, Herta, that his old clothes have been
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incinerated and he will be receiving new ones. He ig also vold that his new home is called

the Berghof. Pierrot immediately sets about exploring. Stepping out of the front door, he

is surprised to find twe soldiers stationed guard on the doorstep. Despite his attempts to

draw a reaction from them, the soldiers ignore him, leaving Pierrot to turn his attention to

his breathtaking surroundings. His new home is on a mountain, within a collection of
other mountains with huge peaks that rise up into the clouds. He immediately thinks

about his friend Anshel and the next letter he will write, and ponders the address he will

use: Pierrot Fischer, The Top of the Mountain, Somewhere near Salzburg,

Pierrot discovers that his Aunt Beatrix is the housekeeper at the Berghof and earries some
authority. The master of the house visits infrequently, but it must always be kept clean
and spotless, and be ready for his arrival. Beatrix takes Pierrot into town to get him more
suitable clothing, Pierrot learns that the chauffeur 1s called Ernst, who clearly has a close

friendship/bond with Beatrix., While on the journey, Pierrot is urged to forget about his
past and his French roots, and to consider himszelf German. It is also suggested that he

changes his name to Pieter, the German version of Pierrot. When they arrive in town,
Ernst leaves them to attend a secretive meeting. Pierrot is warned by his Aunt not to
mention anything about this meeting with anyone clse.

A few weeks later, Pierrot learns that the master and mistress are coming to visit and the
house staff is busy with preparations. Beatrix confronts Pierrot about a letter that has
arrived for him, from Anshel. She tells Pierrot that he must forget his friend and never
write to him again, or it could get him into a lot of trouble. A letter from a Jewish boy

would not go down well here.” Pierrot disobeys her and continues to write to Anshel, using
their secret name signs to disguise their identities.

Trying to keep out of the way of the busy maids, Pierrot finds himself in the library. He
studies the many books on the shelves and then a large map of Europe spread out on the
desk. So fascinated by the map, he doesn’t hear the eommotion and the arrival of the
master and his mistress. Only when he becomes aware of someone standing behind him,
does he suddenly look round — recognizing the master himself, Pierrot immediately snaps
to attention, performing the salute he has practiced many times since arriving. In a loud
voice, he hails the master — “Heal Hitler!”,

A year passes and Pierrot is not writing letters to his friend as frequently as he used 1o,
Instead, he finds himself enjoying the freedom of the outdoors and playing with Herr
Hitler’s dog, Blondi, on the occasions when the master visits. He has grown closer to
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Hitler over the intervening months, which has not gone unnoticed by Beatrix. On one
such visit, Hitler calls Pierrot into his office and offers him a gift — a uniform which will
make him a member of the Hitlerjugend (Hitler Youth). Pierrot is both anxious and

excited by the gift. When he dons the uniform he feels a sense of anthority and wonders
what it would be like to wield such power over others.

This sense of authority starts to show in the boy’s behavior and the way he treats the
maids in the house. Beatrix confronts him, concerned with the amount of time he s

spending with the master. In a telling conversation, Pierrot talks down to his aunt, his
words filled with patriotism for the Fatherland and how Germany has been robbed of its
rightful glory. He even refers to his father as weak and hopes that his own actions will
restore pride in his family. The boy’s words reduce Beatrix to tears, as she witnesses the
transformation that is ocourring,

The first year of the war is drawing to a close and Christmas is fast approaching. Pierrot’s
last letter from his friend, Anshel, talks about how Paris is no longer safe for him and his
mother. He also enquires why Pierrot hasn't replied to his last two letters. Pierrot
crumples up the letter and tosses it into the fire.

Pierrot overhears a conversation between his Aunt Beatrix and the chauffeur Ernst that
hints at some kind of plot. It is clear that they wish to put an end to the Fuhrer. On a visit
to the town. Pierrot is suspicious of Ernst’s behavior and witnesses a meeting between him

and another man, in which Ernst is given a bottle of medicine and a syringe. He is shown
how to inject the medicine into a cake.

Un Christmas Eve, the master hosts a small party for the staff’ at the Berghof. For the
final course, a cake 15 brought in and Ernst in=sists that Hitler tries the first prece. Pierrot
suspects that the cake is poisoned and speaks up, demanding that Ernst eats the first cake
glice instead, Ernst protests and then tries to flee before being caught by the guards and
put under arrest.

Under interrogation, Pierrot reveals that his Aunt was also in on the plot. He is sent to
bed, but cannot sleep. When he hears boots erunching on the gravel outside, he goes to his
window and looks out. He witnesses Ernst’s execution. His aunt is drageed out next to
receive the same treatment. As the second ballet rings ont, Pierrot reminds himself that
she was a traitor and his act was justified. He now considers himself a Pieter and not a
Pierrot.
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Itis 1942 and Pieter is now thirteen. He wields his authority with abandon around the
house, threatening the cook and ordering that the most recent letter from Anshel is burnt
ummediately. He also sits in on meetings and takes notes for the master, which includes
plans for a concentration eamp.

Two years have passed, and Pieter is proud of his privileged position but there is
something else he keenly desires, a local girl in the town called Katrina who has been
friends with at school. He visits her father’s shop to buy some fountain pen nibs. Pieter
feels clumsy and awkward in her presence, but finds the courage to ask her if’ she would
accompany him to a party at the Berghof to celebrate Eva Braun's birthday. It 15 clear
that Katrina does not share Pieter's patriotism or anti-Semitic views. She adamantly
refuses but her father intervenes and insists that they will attend the party.

At the party, Pieter finds Katrina serutinizing one of the paintings. She deseribes it as
ghastly, which alarms Pieter as it was painted by the master. He ushers her into his
bedroom and closes the door, warning her that she shouldn’t say such things. Unee alone,
Pieter 1= overcome with desire and starts to make amorous advances. Katrina asks him to
stop, but he persists — which forces her to push away. This angers Pieter who is used to
getting his own way. He ping her to the wall and kisses her again, realizing that he has the
power to do whatever he wants. However, a blow to the head knocks him to the ground.
Ome of the maids, Emma, has come to Katrina's recuse and threatens Pieter to leave her
alone. He agrees, his anger turning to shame at what he has done. Afier asking them 1o
leave, he lays down on his bed and cries.

Pieter is now sixteen and has been made a junior soldier. It i 1945 and the war has been
raging throughout Europe. No longer naive, Pieter understands what is happening to the
Jews and the reasons why he was told not to correspond with Anshel. He finds himself
alone on the mountain — the last of the servants having departed and the master, now a
shadow of his former self, no longer visiting. Even Katrina and her father have
dizsappeared, their shop now boarded up. Now alone, he has become a ghost that haunts
the mountain, tortured by regret at what he has been party to. Unecertain what to do, he
reads the papers for news of the war and learns that the allies have arrived in Germany
and Hitler is dead. American soldiers arrive at the Berghof. Pieter tries to hide from them
but is captured — and taken to a prison camp.

‘When he is finally released, Pieter has nowhere to go and becomes a drifter, moving from
place to place. He finally arrives back in Paris and, by chance, discovers that Anshel
Bronstein has become a published author. He seeks out Anshel and the two of them meet
for the first time since they were boys, Pieter signs to his friend that he has a story 1o tell -
and just like old times, Anshel promises to write his story for him.
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Top of the Mountain = Top o,

Mountain

CHarTER ONE

Three Red Spols on 3 Handker chicl

Althatigh Merion Fischer's father didn't die in the Great War
hia mother Emilic always maintained it was the war that kilked
him

Plerrat wasn 1t anly seven yeal old in Paris to live with
just one parent. The boy whe sat in front of him al schood
badi't laid eves on his mother in the four years sinoe shed run
off with an encyclopaedia salesman, while the classroom
bully, who called Mlerrol e Pl because he was 50 smiall,
had a room abosve his grandparents’ tohaco shop on the
Avenine de la dote-Ticguet where he spent mast of his nme
dropping water balloons from the wpstais window onto the
heads of passers-by helow and then ivisting that it had
nothing 10 do with him

And in an aparment on the ground floos of hig own
huliding on the nearhy Avenu Charles-Flogquet, Pietrot's best
friend, Anshel Bronstein, lived abone with his mother, Mme
fronstein, his Eather having drowned mwo years garlier during
an tisuccessful artempt to swim the English Channel.
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WRITING: A LITTLE LESS FRENCH,
A LITTLE MORE GERMAN

Aim: To uze empathy to write a letter in the style of a character.

Followmg the death of s parents, Pierrot hecomes an orphan and s accepted mito an orphanage in
Orleans, During his time at the orphanage, he exchanges many leters with his best friend Anshel,
who represents a vital link to home and has chaldhood,

Then one day, he receives a letter from a stranger — his Aunt Beatrix who lives in Austria, On hearing
of Pierrot’s plight. Beatrix wants him to join her in Austria where she works as a housekeeper. On
arriving in Austria, Pierrot soon learns that he will have to say goodbye to his old life including his

friendship with Anshel.

ACTIVITY ONE: Diseuss, Revisit and Predict

I vou have a copy of the book. vead up to the follosving estract in Chapter Nine (p91). I vou don’t
hiave a COPY of thie bl VO CAr TS the extract below and the extract fvom the book prm'i.-{lc-u:l
earlier in this resource pack.

It’s a beticr, she said. her tone groswing steme
“A Tetter for me™
I.1il'ﬁl?
Pierrot stared at it in surprise. He couldn®t think who might have written it.
*It's from your friend, Anshel,' said Beatrix.
“Hierw o wome knovw ™
Topened it, of course.”
Pierrol frovied, "You opened miy Retter?” he ashid,
*And o pood thing that | did,” spid Bentrix, *Believe me when | tell voo thet | am only looking out for
vour best interesss,”
He reached forward to ke 1tand, sure enough, the envelope had been sliced open at the top and its
contents aken out and examined
“Wour eed o write back.” continwed Beatnix. *Today, preferably. And el him never 1o wiite 1o vou
again.”
Pierot looked up & her in smazement. *But why would 1 do that? he asked.
1 kmw 18 mast secm srange,” she replied. “Buaf letters from this., | this Anshel bov conld oot vou imn
more irowhle than yoo realize. You and me. It woaldn't matter ifhis mame was Franz or Heineich o
Mortin, But Anshel?" She shook er bead, *A letier from a Jewizh oy swould nof go down well bere.”
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WRITING: A LITTLE LESS FRENCH,
A LITTLE MORE GERMAN

Focus on the extract and read it mg{:ilutn Ask students to disenss \\'Ir_'..' Beatrx s concerned about
the letter. What reasons does she highlight to explain this concern?

Why might Anshel being Jewish be a problem? If von have a copy of the book, you may wish to
revisil =ome of the views/treatment of Jews that has already ocenrred in the book. 2uch as
Josette’s confrontation with Hugo at the orphanage (p.38-39). and the old Jewizh man being told
to move on Lhe train (pA8-49). Or vou could look at the treatment of the Jews in The Boy in the
Striped Pyvjamas. Do we think that Pierrot understands the significance ol his aunt’s warning?

What does Pierrot think of Anshel? Ask students to describe their friendship. (p.84. Pierrot tells
the chauffeur Ernst that "He's mov best friend. 've known him sinee 1 was born, He's practically
my brothee”) Do they think Pierrot will obey his aunt and tell Anshel never to write to him again
—or will be disobey her? What might the repercussions be of each decision?

ACTIVITY TWO: Exploring Pierrot’s changing relationships

Tell students they are going to be writing Pierrot’s next letter to Anshel. Betore they begin to
draft their h"ll&h lllu ane going to b t”i’.|]|'[lﬂll!g Pierrot’s character and eCA PPN I.hl. oents
that have happened to him by creating a character box, For this, pairz or groupe could be given a
shoe-box or other container or they could use a picee of paper to deaw a box amd then illustrare
and write what thev'd like to be put inside it. Explain that thev are going to fill their box with all
the things that make Pierrot who he is up to thiz peint in the story,

They will need to revisit the text and think about the following:
= The key events that have happened to Pierrot, (These could be written on square eards, )
- Important words or lines of dialogue that are important to his character. (These conld be
written in speech hubbles)
- Thoughts and emotions that Pierrot may have expenenced at different moments. (These
could be written in thought bubbles, with a brief sentence deseription of the cause of that
feelmg/emotion)

* Allow time for students to complete their character boxes, filling them with speech and
thought bubbles, and event cards that summanze has character to date, If you wish,
pairs/groups could swap their boxes with others, to explore different ideas and responses.

* Ask groups to share their learnimg, Work together to make a whole-class dizplayv/mind map of
the information that the students have provided. Highlight the key moments in the hook that
have had a memorable impact on Prerrot and may shape the person he is at thes very moment
in the novel. As Pierrot sits down to write his letter, what emotions and thoughts might he
have about lus new situation? Ask students to explore these, nsmg the display and their
character boxes Lo hlrlp with ideas.
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WRITING: A LITTLE LESS FRENCH,
A LITTLE MORE GERMAN

ACTIVITY THREE: Letting writing

Students should draft their letters to Anshel. Pl:'mu[.ll them to think about:
-Aunt Beatrix's warning, Will they tell Anshel never to write back?
-Aunt Beatrix opens and reads the letters, Should Pierrot be careful about what he sayvs?
Perhaps he and Anshel could uze their own code or hint at things without saving them
outright,
- Anzhel and Pierrot shared many letters when he was in the orphanage (page 71). so Anzhel
will already know about many of the events at the orphanage. However, Pierrot may want
Loy conmprare hi= new home on the mountam with his [renst I'.‘.'i.'ll!f'l’il"ll-l!‘.-t“H at the 1_!]'!]'|IHHH.HI".. Wall
he miss Josette, for example — or even Hugo for that matter?
= Smee arriving at the monntam, Pierrot has been gradually made aware that has old life =
(FTEHTE S pl.a]ﬂtr. His elothes from Pars have been meinerated. he has been told to consider a
new name | Pieter) and he has been told not to mention he has a friend called Anshel
Bronstein, Will his frustrations or worries spill out onto the page? Anshel is his only
remaining link to his past in Pariz,

* Alzo remind students to refer to their character boxes and the whole-class display for ideas for
their letter, If students have previouszly completed the letter-writing task for The Boy in the
Stripedd Pyjamas (see Dear Grandmother. ) they coulil revisit these — comparing the two
chararters and what they have in common (both are writing about a new home and an

uncertaim sttuation ). This may also generate turther wdeas for adaptmg and embelbslunge ther
Picrrot letters,

* Stucdents can sharve their completed letters at the end of the zession. Talk about different
approaches to the letter-writing and invite students to explain their choices. Which letters do
they think were the most effective at capturing the character of Fierrot?
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READING AND DRAMA: FOR THE FATHERLAND

Aim: To explore character and dialogue through reading and drama.

Pierrot ﬁuﬂ"}' meels the master of the house — the Fiihrer limsell, Adoll” Hitler. While these vasats
are short and infrequent. the Fithrer decides 1o take Pierrot under his wing. For a lonely and
illqm:ﬁ:-dunahir I_H_l}". the attention = welconwesd, Over tie, Pierrot starts to see the workd :ﬁl'ﬁ'tn_:lil.lz.',
influenced by the patriotic words of the Fiihrer, who acts as a reminder of Pierrots own father who
I'uuglﬂ. |r|'i-n.1'.|j.' m the Great War,

ACTIVITY ONE: Exploring how Pierrot changed

Revisit the following exiract

fromn Chapter Eight (p 117). Piermot's fingers staried to umdso the siring that held the package together. 1t had been a
when the Fitheer hands lomg time sinee he'd received a present and It was rather exciting 1o gef one now.
. L “This i very kind of vou," he said.
Pll'-rl"[]t el gl' 1.:' LJLIhI'LI"'I'I:ﬂ iLI- Tfp]i-l:‘d. |h'|': Fﬁj'ln'."l'
The strimgs came bsose, the brown paper marted and Piermot reached mside io remove
* Ask students to read the what lay ingide. Inside was a pair of black shoet trousers, a light brown shiet, some
extract and then ||gh|]'.g|ll shoes, a dark blue tunic, 8 black neckerchiel and a sofi brown cap. A patch featuring &
words in the text that white bolt of highining agairest a black Backeround wias sewn onto the left shirt sleeve,
deseribe Pierrot s ﬁ‘(‘ﬁllgﬁ a5 Pierrot stared ol the packape's contents with a mixture of anxicty and desire. He

rerembered the boys on the ram wearine clothes similar 1o this, with different

he opens and then reveals desigms but equal suthority: how they bad hullisd him, and how Rostenfithrer Kotler

the present, Discnss his had stolen his sandwiches, He wasn't sure that this was the type of persan he wanted
emotional journey in this 1o b, But then again, those boys had been afraid of nothing, And he also liked the
scene. frorn his mitial sdea of befonging o something.

exerbement to ansety and “These are very special clothes indeed,” said the Fithrer,

desire, o a need to feel part
of something,

* Explore the idea of the uniform. What does it mean for Piereot? Prompt students to think about
his past and his relavionship with his father. Is there a special significance to him receiving this gift
fromn the Fiihrer? Focus on the line, ‘And he also liked the idea of belonging to something.” What
will he now belong to by accepring this gift?

® [ you have a copy of the book, remind students of the conversation about uniforms hetween
Picrrot, Beatnx and the chanlleor, Fenst {'[:haplt'r Six. |:|-.-'.."f}F Frnst comments thal a JreTEG who
wears a uniform °. .. believes he can do anvthing he likes.” Ask students to discuss in pairs why the
author chose to inchade this conversation, What impact will the Fiihrer's gift have on Pierrot as the
story develops? How might this affect his relationzhips with other characters, such as Beatrix,
Anszhel. Ernst and the Fithrer? Explore these ideas as a whole class,
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READING AND DRAMA: FOR THE FATHERLAND

ACTIVITY TWO: Bringing Pierrot to life

Stuients will be exploring the following short extract from Chapter Nine (p.128), when a
concerned Aunt Beatrix confronts Pierror about his new heliefs:

Bentrix sol downon the bed and patted the quilf, inviting him o s
ezt b ben “What Kind of thimgs does the Fiibmer Galk o you
about ™ she asked.

s rather complicated,” he n‘.]:lliml. Tt bt b dooweith Fnstory anid
politics, and the Filhrer says that the female bram-"

Try me, ' doomy best o keep up,”
“We talk about how we have been robbed.” e said.
"W Whoas thas we? You and 17 You and him™
“All of us. The Cerman people.”
“Of course. You'ne Gennsan now. T forgot.”
Wy father™s bivh right is my cen,” replicd Piemot defiensively,
*Aned what have we been mobbed ofexacthy™
O band. Owr pride. The Jews stolle 18 from us. They re aking
arver the wiorld, you see. Aller the Greal War-
*Bud, Picter,” she said, *you must remember that we lost the Great
War”
Phese don't interrupt me when 'm speaking, Aunt Beatrix,” said
Pierrot with o sigh. *[t shows a leck of respect on your part. OF
course | remember that we losz, bt you intum must accept that
wee suftered indignities afterwands that were degigned to humiliste
g, The Allies could not be content with a victory, they wanted the
Crermom peopke on their knees as retrbution, Our country wis
Filkeed weith cowards who gove in toour enemies too casily, We will
ool make that mistake agman.”
*And vour father?” asked Beatnix, kooking him direcily in ihe eye.
"Was he one of those cowards?
“The wirst of all. For he allowed weakness fo vanquish his sparit.
Bt 1 am ned like . | am strong. | will restore pride to the name
oof Fisher.” He stopped and stared 8t his aunt, “What's the matter®
e asked. “Why are you cryvimg ™
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* Provide pairs of students with the

dialogue from the extract presented as
a play seript. with noe stage directions.
For example:

Beatrix: What Kind of things does the
Fiihrer talk about?

Pierrot: It's rather complicated, It has
to do with history and politics. and the
Fiilirer savs that the female bramn-
Beatrix: Try me. il do my best 1o
keep ap.

Ask students to read through the scene
together before planning their own
performance. They will need to
consider how the lines will be spoken
and how the two characters might be
reacting to each other’s words,
Students should also think about the
positioning and movement of the two
characters during the seene and how
these conld be used o help portray
drama and emotion.

Invite students to share their
performandces, Talk about different
mterpretations of the characters and
dialogue, Prompt them to diseuss the
Migl:iﬁitﬂnﬂt of this scene i the context
of the book =o far.




READING AND DRAMA: FOR THE FATHERLAND

ACTIVITY THREE: Questioning Pierrot’s choices

Students should read the extract from ('huf.rl.t‘r Nine {|.| 128} anl O pare with thewr own
I}Prfurmam_es andl interpretations from the previous activity, Diseoss how the author has
created emaotion in this seene. There is ve ry livthe narrative -r.|E*~{ TipLion; instead the fee iltlgﬁ of
the characters are porteaved throngh their spoken words, Do the students feel this is an
ellective technigue?

Consider how Pierrot has changed as a vesalt of the Fiihrer's influence. A<k students to
:'llla;,_:"ml' that Pierrot’s father and mother have watched this scene anfold. What wouald Ihu}'
gay to Pierrot if they could? In the same pairs as the previous activity, challenge students to
explore each ol these characters, The performance conld be delivered as two separate
monologues or could be performed as a conversation between the two characters, diseussing
their som. If vou wish, you may want to ereate short character profiles beforehand. to recap
what we btlt't'adt lenow -:lhﬂ-!lt Pit!’l‘ul s father and mother,

[vite students to share their performances. Discuss the different responses, Explore the idea
of conscience, our inner sense of Aght and wrong. Do the students feel that how Pierrot is
acting i= right? Does he? Reeap some of the key moments from the chilidren's performances,
Do the father and mother, and the advieefresponses they gave, represent the confhet of
emotions at the heart of Pierrot?
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ABOUT JOHN BOYNE

John Bovne was born in Ireland in 1971, He is the anthor of
nine novels for adults and four for younger readers, including
the international bestselling The Boy in the Striped Pyjamas
which has sold more than six million copies worldwide.
Hiz novels are published i over 45 languages,

He is married and lives in Dublin,

O iJohn Boyhe

www.johnboyne.com

T

MORE WAR STORIES BY JOHN BOYNE

Stay Where You Are and then Leave

Thee llﬂ}' the First World War broke out, Alhe Summerbeld's
Fatlier |ll'[_ll!l:iﬂ‘.ll b ol LR ALY (L] E'::glll = bt e biroke that
T 3 - I ; ! ; i I J
promize the following dav. Four vears later, Alfie doesn't know
where his father might be, other than that he's away on a special,
=serTet [Ssion.

Watch John Hu'_'..'llr: talk about his World War 1 stories amd read
an extract from The Bov at the Top of the Mountain ar-

www.hit.ly/liLgysX

www.bit.ly/l PNuKIC
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A MESSAGE FROM JOHN BOYNE

FROM ONE BOY TO ANOTHER....

Dear reader,

It's almost ten vears sinee | published my first novel for voung
readers. THE BOY IN THE STRIPED PYJAMAS, a hook
which changed my life in so many way= | hope it would find an
audicnce but never expected readers to take it so much to their

hearts.

U'm returning to the Second World War with THE BOY AT THI
TOP OF THE MOUNTAIN, a novel which explores how easyv it
is o beeome hrainwashed. 've alwayvs been intrigued by how the
Cerman mation was so easily corrapted by the magnetism and
power of Adoll’ Hitler and 've attempted a study of this in
microcostm. Taking nine year-old Pierrot, an orphan whe begins
thf' i'm'i'l" b= 2l 'l-'i'.’r"_l-"-!.h'!'."l"l]!' L!’J‘}" .F.ll']'f HECHATE !H?‘!.’U‘HH".':; SUHJ‘-E"fJ]‘J:ﬂg yery

difterent. as my central character.

Gigias
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FURTHER READING

Websites:

woww, beenreads. comdan Ihmﬂjahn—hnyuaﬂuewﬂintgmiew-ﬂw
The Tern Heads website fearures an invervies with John Bosae, inowhich be alks abour the themes of the book anmd
the decisions that he made to tell his story

www. theholocanatexplained.org

The Holoeaust I‘:&;TILI!'JH::J: warkssite s ained at 11-16 Nears. I s ides s vceellent soneee of information. shoulid o
wish po create your own resourees for yvounger students, The site also features expensive gallenes of photograpls aml
artwork.

www het.org.nk
The Holocanst Educational Trast bas free downladable leson plans, classroom pesomrees and guidanee documents for
peaehing e holocaust. (The resources are free bat von will meed 1o cegister with the sive 1o acoess then. )

www holocausthistorynetstart.htm
The Holoeanst Histary website provides age-triendly resourees to belp stodents find out morne about the holoeanst.
The site feaimes I:J.u'lh'hgi'ufllm. |J:-|.'H‘:Il|:|'r|1|lt:-|., vidleo fm‘rluge- anul real-life gecounts.

wwwsfi, mse.edufsurvivorexhibit v himain. htm
The Shaah YVisnal History Foundation website as an exeellent visoal presentation on the holocanst, featuring the
stories of four sarvivors who reconnt their experiences.

wwwannelrank.org/

The Anne Frank Musenm website featares an informative section on Anne Frank, using rexi, T}J witographs and
extracts from her diary to explore what life was like for Jews dunng World War 11

www resoiroes. woodlands- junior kent sch.uk/Homework/war/index.him
The Wordlands Jupior School website provides a helplul overviess off World War 1L, ncluding a thoeline aml images.

Books:

The Diary of a Young Girl, by Anne Frank, Puffin, 2007

The world famons aecount of her oy s attempt to lee the Nag occapation of the Nethedands and hide in an
Amsterdam warehonsze. An excellent resonmee that provides a different perspective on the events of World War 11 and
can be used 1o imagine Shinnel’s possible experiences in krakow,
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() schools

Penguin Schools i5 o dedicated channed for feachers and librarians, We alm 10 inspirer you 10 share stodes and
celebrate the powet of reading with children and young people. We bring you the latest news about books by
incredible authors such as Roold Do, Jocgueine Wilson and John Boyne, excliing competiions and provide free
resounces fo use in the classrmorm o libey, This includes our armazing Puffin Virtuolly Live anfine shows starming the
wioild's biggest aond mcst loved childrer’s authwors and (lustrators,

To join the Penguin Schools newsetter mailing list, email your details to
penguinschoslsmpenguinrandomhouse.co.uk

o (@Panguinschools o PanguinSchools

Cownbood free resounces of www, Dil Iy PenguinResources

\ Virstwol
|Vel?(

Puffinn Virtualy Live is O sedes of fiee online shows aimed at schodl pupils aged 7-11. The shows celebinate the
wornd's biggest and most loved children's authors, [llustiofors and stodes including the annual Roold Dahi Day
show. Puifin Virtlually Live aims o engage ond excite schodl pupils about reoding. boaks and authors and inspine
fharm fo wite and drow thelr own stodes. |is on ideal resource 1o shae in the clossroom or licrary and can be
walched as a class, in a group or as part of o whole school aclivity.

Register for the nendt Puffin Virually Live show or watch previous shows on dermand ot
wowrw, Dit, fPuifinyirfuciiylive

TreDss MSOUNCRS Wine Deoughl 1o you by Penguin Schaools and Michoed . Ward. Wecmoed & a Tommer senior e-dilor of Child Educakon
rCpEne, Ol & Do O AnSsalamca witkar and edilor wilth ower 14 yedr puBishing eapsaiiancs in e educolion secion




